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Abstract 
Feedback is an essential tool in teaching and learning. To promote active learning, giving feedback is not limited to just the 
teacher. In the 21st century blended learning environment, the student should be empowered to the role as a feedback giver. This 
paper is a preliminary research which reflects the process of feedback among a class of 75 teacher trainees on a GOOGLE 
application platform. The qualitative research describes the role of teacher trainees as the feedback giver. Following that, the 
research also illustrates their experience in providing feedback for learning. Data are captured from two sources: (1) from the 
continuous feedback process given by the students on their assignment and (2) given questions on their current role of giving 
feedback. The analyzed data procured presents the issues faced while the student gives feedback, and subsequently what can be 
done to resolve the issues. 
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1. Introduction 
Gibbs and Simpsons (2004), as cited in Irons (2008) suggest that “assessment is seen to exert a profound 
influence on student learning: on what students focus their attention on, on how much they study, on their quality of 
engagement with learning tasks, and through feedback on their understanding and future learning.’ Therefore, in the 
world of higher education, Yorke (1999) states that the number of opportunities available for feedback is an 
important variable in non-completion by students in the early years of study. For higher education, there is a need to 
provide frequent opportunities for the students to perform and receive continual suggestions for self-development. 
This is because at different stages during higher education, and at the end, students need chances to reflect on what 
they have learnt, what they still have to learn, and how to assess themselves (Chickering & Gamson, 1987). 
Therefore, feedback is of particular significance when students are uncertain about their ability to succeed (Yorke, 
and Longden, 2004).  
 
Feedback has  been defined in  various  ways.  According to  Bruner  (1974),  feedback was  viewed as  an  issue  of  
“correction of errors” or “knowledge of results”. Much later, Ramaprasad (1983) conceptualised that feedback is 
information about the gap between the actual level and the reference level of a system parameter which is used to 
alter the gap in some way. This was further supported by Hounsell (2004) whom similarly mentioned that feedback 
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as any information, process or activity which affords or accelerated learning, whether enabling students to achieve 
higher quality learning outcomes than they might otherwise have attained, or by enabling them to attain these 
outcomes more rapidly. On the same ground, Nicol and Dick (2006) presented feedback as information about how 
the student’s present state (of learning and performance) relates to goals and standards of the course. Hence, 
feedback can be interpreted as a pedagogical tool which bridges the student current level to the expected level set by 
the course standards.  
 
The function of feedback in the development of teaching and learning is widely acknowledged and relatively well 
documented ranging from students’ understandings and expectations of assessment criteria (e.g. Higgins, Hartley, 
and Skelton 2002a, 2002b; Penny and Grover 1996); students’ experience and perception of feedback (e.g. Carless 
2006; Hounsell 1987) and the language used in feedback (e.g. Ivanicß, Clark, and Rimmershaw 2000; Lea and Street 
2000; Mutch 2003) 
 
A research by Harvey (2004) argued that student’s empowerment enables them to control and develop their own 
learning.  Furthermore, Nicol (2008) once mentioned that “facilitating empowerment is about devising interventions 
that help students to take more control over and responsibility for their own learning”. These shifts are all the more 
significant as 21st century devising interventions also known as technological items e.g. Web 2.0 tools are used to 
create the opportunities for students to develop ownership over their learning in order to experience a sense of 
empowerment. The emergence of Web 2.0 tools, accorded students the unconditional environment to evaluate and 
provide feedback. Not bound by time, nor constrained by space, Web 2.0 tools are the leverages to push 
assessment/evaluation to the next stage. Therefore, this preliminary research looks into the process of feedback 
among a class of 75 teacher trainees on a selected Web 2.0 tool which is the GOOGLE applications platform. 
Among the Google applications selected is Googlesites. This paper also describes the role of teacher trainees as the 
feedback giver. Following that, the research also illustrates their experience in providing feedback for learning. 
2. Background 
a. Context 
 
The study is conducted in a higher education institution, drawing on a sample of third year pre-service teachers 
who enrolled in the ‘Technology in Primary Education’ course.  The fourteen (14)-week course consists of a three 
(3)-hour class every week. This course introduces the students to the concepts of technology and its applications in 
teaching and learning in primary education. Students also examined certain aspects of technology use, focusing on 
information and communication technology, hardware, productivity software, computer skills, information delivery 
techniques and integration of teaching and learning. From the start of the semester, the class of seventy-five (75) 
students are divided into groups of five (5). Each group is given the flexibility to choose their own group members. 
Later, to evoke the element of ownership, each group has to create their own group name. These groups are to be 
maintained until the end of the course.  
 
The students are given a graded-task to set-up their e-portfolio via Googlesites. This assignment is continued 
until the end of the 14th week of the semester. For this assignment, each student has to complete a weekly reflection-
entry based on the topic which is taught during class.  The reflections functioned as an educational resource: a) 
providing online information for the students to read and respond; b) gathering and organizing internet resources for 
the specific course and topic; c) providing links to appropriate sites and annotating the links to highlight their 
relevance; and d) post photos and comments on class activities. Concurrently, the students are to give feedback to 
each entry while the lecturer facilitates the feedback process. The students are informed of the objectives for the 
feedback task such as how feedback can assist in teaching and learning as Price et al (2010) argued that feedback 
can only be effective when the learner understands the feedback and is willing and able to act on it. Since seventy-
five (75) is a huge number to be given a feedback each by a student, the feedback task is designed in such a way that 
each  of  the  seventy-five  will  not  be  left  out  from being given feedback.   In  this  designed frame,  the  fifteen  (15)  
groups are divided into three (3) bundles; Bundle One – Group 1 to Group 5; Bundle 2 – Group 6 to Group 10; and 
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Bundle 3 – Group 11 to Group 15. With this set-up, members within each Bundle are to give feedback to their own 
selected groups.  
 
The diversity of students in each Bundle will give the students sufficient exposure in administering the feedback 
task.  During  the  feedback  task,  the  feedback  receiver  has  to  reply  to  the  comments  made  to  their  written  entry  
resulting in a continuous peer-feedback dialogue on the reflection. This frequent opportunity of direct involvement 
by students in assessing their own work enhances their learning and achievement (Mcdonald and Boud, 2003). For 
the feedback task, the students are informed on which type of feedback phrases such as ‘well done’, ‘nice one’, ‘I 
agree with you’ and ‘good job’ are to be avoided. These phrases will dilute the power of feedback (Hattie and 
Timperley, 2007).  
 
b. Web 2.0 - Googlesites 
 
Googlesites is the chosen platform for eportfolio. Despite the fact that Googlesites has only 100MB of space, it has 
other supporting Google applications such as Picasa, Googledoc, Google Calendar, and Youtube which can be 
embedded in the pages of the site. Applications such as Picasa, Googledoc and Youtube have a huge amount of 
storage space. This allows a more dynamic eportfolio.  
3. Methodology 
In order to explore (1) the continuous feedback process given by the students on their assignment and (2) their 
current role of giving feedback, three open-ended questions were given to the students on the fifth week of the 
semester. The purpose of the questions is to investigate how the students are adapting to their role as a feedback 
giver. The questions were:- 
x How effective are you as a feedback giver? 
x What have you learnt from giving feedback? 
x What else could you do to make yourself a more effective giver? 
The questions  were  posted  in  the  forum of  a  MOODLE platform where  students  would  reply  to  the  questions.  
The students were given one week to give response to the three open ended questions. The data obtained from these 
questions were then analyzed thematically to draw out patterns of ideas and experiences among students. The 
analyzed data procured presents the issues faced while the student gives feedback, and subsequently what can be 
done to resolve the issues. 
4. Findings 
Quotes from the students have been used to illustrate views that reflect the perspectives for every question. 
 
a. How effective are you as the feedback giver? 
This question looks into students’ perceived definition of an effective feedback giver. From the seventy-
five (75) replies, it is interesting to note that there are three (3) respondents who affirmed themselves as an 
effective feedback giver. There are several characteristics which sum up the role of an effective feedback 
giver.  
- Pushes the students to think out of the box 
Student 1: 
I'm quite an effective feedback giver because the questions that I asked ... prompt them to think 
further from different perspectives. 
- Continuous guidance on the students until they reach the set destination.   
Student 1: 
...when I read their answers, there are times when some do not exactly answer it and I prompt 
another time, in which in the end they do answer.  
 
- Motivates and gives confidence  
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Student 2: 
...I will tell my friend that they are on the right path that they share the same ideas and perspectives 
as mine ... as this will build their confidence and motivation. 
 
- Thoroughly reads before giving feedback                                      
Student 2: 
If in my points of view, I am a very effective feedback giver. I read the whole entry no matter short or 
long 
 
- Able to locate the gap which needs feedback 
Student 4: 
... I always look for the things missing in the reflection 
 
On the other hand, there are students who perceived quantity as the key to an effective feedback giver. The 
more feedback one gives, the closer one will reach to becoming an effective feedback giver.  
         Student 5: 
      I'm not an effective feedback giver as I seldom give feedback to my friends’ reflection. 
 
b. What have you learnt from giving feedback? 
This question illustrates what skills the students have learnt from the task. To be tactful and professional 
during the feedback process is particularly important for students.  
 
Student 6:“...giving feedback, without hurting our friend’s feeling is very essential” 
 
The students did not want to hurt their peers via the feedback. In a similar tone, the students also voice 
their intention of not to give “unburden” feedback. Moreover, peer-dialogue feedback is identified as a key 
factor in their active learning engagement with feedback.  
 
Student 7: “We had some little discussions over the topic which eventually we will reach the same 
consensus” 
 
Opportunity for instant use is seen positively and where students have been given feedback on their 
entries, they feel motivated to engage with and use their feedback and they could make sure they have not 
gone off-track.  
 
Student 8: “…feedback is a stepping stone to improve my reflections. This is because through feedback I 
can know my strengths and weaknesses and take necessary actions to improve or overcome it” 
 
c. What else could you do to make yourself a more effective feedback giver?  
The purpose of this reflective question is to provide the students the occasion to take direct responsibility 
in their learning. The students expressed the need to be open-minded as one of the methods to becoming a 
more effective giver. They also indicated the need to empathize and look from the writer’s point of view. 
 
Student 9: “I realised it is important to put myself into the writer's shoe as only this will enable 
me to construct more thoughts along the idea” 
  
Looking at examples of feedback given by other students can be seen as one the alternatives to obtain 
ideas to become an effective feedback giver. This situation can also be translated as benchmarking.  
 
  Student 10:“...by reading the feedback that my friends gave to their bundle...from there I can 
make comparison between my own way of giving feedback and my friends’ way of giving 
feedback.” 
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  Student 11:”...best way is to look at the style of giving feedback from each and everyone in my 
bundle, so that I can adapt the good ones and work on my weaknesses.” 
 
Aligned with this, there is a realization that to be categorized as an effective feedback giver, one must 
keep track of the feedback.  
 
  Student 12:”I should also do a follow up on the feedbacks given so that it would not be left 
hanging there just like that. 
 
5. Conclusion 
Giving feedback is not a toy to play with. – Student 13 
 
Based from the gathered perspectives of the students in regards to what is an effective feedback giver and how to 
fill in the shoes of that role, the students are able to identify the definition and items which share an affinity with 
seven principles for good feedback practice (Nicol and MacFarlene-Dick, 2006) and six themes of effective 
feedback (Irons, 2008). It is crucial that the facilitator maintains the understanding on effective feedback among the 
students throughout the semester. Hence, the facilitator will need to look at how the feedback is administered and 
take the necessary steps to make sure that feedback is not steered away from the intended path. Results of such a 
study will provide further evidence, and a better understanding, of students’ interpretation of an effective feedback 
and peer-feedback. 
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